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KaHAUAAT QiTOJIOTiYHUX HAYK, TOLEHT,
3aCTYIHHUK AUPEKTOpA 3 HABYAIBHO-METOIUYHOI poboTu [HCTUTYTY dhinomnorii
KuiBcrkuit HamioHanpHUI yHIBepeuTeT iMeHi Tapaca LlleBuenka
(MinicTepcTBO OCBITH 1 HAyKH YKpaiHu)
01601, m. Kui, 6ynsBap Tapaca IlleBuenka, 14

Cmamms uxnaoae excnepumeHmanbHull nioxio 00 mpenysamnHs 0OMIHYIOYOI KOH-
yenmpayii nio yac 3aHsAMs 31 CMYOeHMAMU-MALICIPAMU OPY2020 POKY HAGYAHHSL, KL X0U
i onamysanu yci ocnogHi meopemuko-npaKmuiti HAGUUKU YCHO20 nepeKnady, npome He
3000y NOGHUL KOHMPOJIL NEPEKNAVAYLKO20 NPOYecy, AKULL POPMYEMbCS 6 pesyibmani
pemenvHux mpenysansb. Ocmanni 0a0yms 3mMo2y Ma2icmpam 0py2020 poKy HAGUAHHA ne-
PeKnaoaybko2o Gi00INeHHA C8I00OMO Kepyeamu Npoyecom YCHO20 NepeKknady ma 6cima
KOMHOHEHMAMU iXHb020 NCUXOJI02IUHO20 CIMAMY, AKI CYNPOBOOICYIOMb CUHXPOHHULL nepe-
K140 y Kabinax. AGmop nponoHye iHHOBAyiliHI 6NPAsU, 3ACHOBAHI HA 6A2aMOPIUHOMY 00-
€6i0i ycHo20 nepexknaoaua. JJani 6npasu HAe4aiomy CnyOeHmie KOHYeHmpyeamu y6azy 00-
Pazy Ha KinbKoX KOZHIMUGHUX mpueepax 0OHOYACHO, Wo NOCUNIOE CHPEeCOCMIlIKICMb yC-
HUX NepeKnaoayis, 00NOMAazae im 64acHo 36ibHAMU ONEPAMUBHY NAM SMb, NEePeKIouamu
yeazy U, 3a808KU YbOMY, 8Mpavamu MiHiMym inpopmayii. Y cmami enepute 3anposadorcy-
€MbCSL MEePMIH «OOMIHYIOUA KOHYEHMPayisy Ha NO3HAYenHs 30i0nocmi nepeknadaya ne-
pemMuKamuca 3 00H020 KOZHIMUEHO20 aKkmy Ha iHwul 3a HeoOXionocmi. JJominyroua Kom-
yenmpayis 3abezneyye weuouie 6i0HOBIEHHS Y8azu, U0 8 CE0I0 Yep2y NPU3B00Ums 00 MeH-
wux empam npeyusitinoi inghopmayii nio wac nepemuranus. Hacamxineyn, asmop uxia-
dae csill noensad Ha me, AK NOEOHAMU MeOPito Ul NPAKMUKY YCHO20 NepeKaady 8 yapumi
MPEHYBanHs pO3N0OLLY yeazu i OOMIHYIOUOI KOHYEeHMpayii.
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The paper introduces an experimental approach towards concentration
dominance training in classes for second-year master students who although gained
all necessary theoretical and practical skills in simultaneous interpreting, are still
to refine the most subtle points in keeping the interpretation process under full con-
trol. That means the second-year master students of translation department are to
be able to consciously keep the process of interpreting and everything, which is
happening to their psychological state in booths under full-fledged control. The au-
thor offers a range of innovative exercises based upon his own many-year inter-
preter’s practice. The offered exercises train the students to focus upon several
cognitive triggers at the same time, which in fact enables an interpreter to be more
stress-resilient, to timely empty short-term memory, to shift concentration more
smoothly and consequently lose less information. The paper also offers the term of
interpreter’s concentration dominance, based upon the ability to switch from one
different cognitive act to another one whenever necessary. It guarantees that an
interpreter regains concentration in less time, making sure that during concentra-
tion shift period less precise information is lost. Finally, the author gives his per-
spective of what is to be done in bringing interpreting theory and practice closer in
the sphere of split attention training and concentration dominance practice.

Key words: interpreting, simultaneous interpreting, split attention, concen-
tration dominance, cognitive act, cognitive trigger, concentration shift.
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KaHIuJaT GUIOJIOTHYECKUX HAayK, TOLEHT,
3aMECTUTENh TUPEKTOpa 0 YIeOHO-MeToAnIecKor pabote MHCTHTYTa (QHUIOIOTHI
KueBckuit HalmoHanbHbIN yHUBEpcuTeT UMeHH Tapaca IlleBuenko
(MunmCTEpCTBO 00pa30BaHMs 1 HAYKU Y KPAMHBI)
01601, r. Kues, 6ynbBap Tapaca IlleBuenko, 14

Cmambsi uznacaem IKCNEPUMEHMANbHBLIL HOOX00 K MPEHUPOBKe OOMUHUPYIOujel]
KOHYEHMPayuu 80 peMsi 3aHAMuUll o CMyOeHmamu-mazucmpamy 6mopozo 200a obyue-
HUsL, XOMSsL U OGNAOCGUIUMU 6CeMU OCHOGHBIMU MEOPEeMUKO-NPAKMUYECKUMU HABLIKAMU
VCMHO20 nepesood, 0OHAKO He 0OpemuuUMy NOJHbIIL KOHMPOIb HAO NepesoOYecKUM Npo-
yeccom, KOmopbitl popMupyemcsi 6 pe3yibmame muameibHblx mpenupogox. Ilociednue
NO38OISAM MASUCIPAM 6MOPO20 200d 00YYeHUsI NEPEBOOHECKO20 OMOeNeHUs. COZHAMENbHO
VAPAGISIMG NPOYECcoM YCMHO20 NEPesood U 6CemMu KOMIOHEHMAMU UX NCUXON02ULECKO20
COCMOSIHUSL, CONPOBOANCOAIOUSUMU CUHXPOHHBIT NEpesoo0 6 Kabunax. Aemop npednazaem
UHHOBAYUOHHBIE YAPAJICHEHUSl, OCHOBAHHbIE HA MHO2OIENHeM Onvlme nepeeooyuxa. Jam-
Hble YAPAJICHEHUsL y4am CMyO0eHmo8 KOHYSHMPUPO8ams 6HUMAHUE CPA3Y HA HECKONbKUX
KOCHUMUGHBIX Mpueeepax 00OHOBPEMEHHO, YO YCUAUBAEM CMPeccoyCmouiugoCcmy yCm-
HbIX NepeoO4UK08, NOMO2Aem UM 808PeMsI 8bLC80DOICOAMb ONEPAMUBHYIO NAMSINb, Ne-
pexnouame gnumManue u, 61a200aps IMomy, mepsans MUHUMYM ungopmayuu. B cmamoe
6nepawvle 860OUMCs. MEPMUH «OOMUHUPYIOUAs KOHYEHMpayusy 07 0003HaAYeHUsi ChOCO6-
HOCMU NepegooyUKd NePeKiouamscsi ¢ 00HOU KOZHUMUGHO20 AKMA HA OpY2olil npu Heoo-
xooumocmu. Jlomunupyrowas Konyenmpayusi obecneyugaem 6blcmpoe 0CCMAHOBICHUE
GHUMAHUE, YMO 8 CE0I0 04epedb NPUBOOUN K MEHbUUM NOMEPIM NPeYUSUOHHOU UHPOp-
Mayuu 60 epems nepexnodenus. Haxoney, asmop uznazaem ceoil 632150 Ha mo, KaK cog-
Mecmums meopuio U nPaAKmMuKy YCmHo20 nepesood 6 cghepe mpeHuposKu pacnpeoeienus
BHUMAHUSL U OOMUHUPYIOWEl KOHYEeHMPayuu.

Knrouesvie cnosa: ycmuulil nepesood, CUHXPOHHBII nepesoo, pacnpedesieHue Hu-
MaHUsl, QOMUHUPYIOWAS. KOHYEHMPAYUsl, KOCHUMUGHBIL aKM, KOZHUMUGHbLIL mpuzzep, ne-
PEKNIOUEHUsL KOHYEHMPAYUU.
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1.INTRODUCTION. Split attention or divided attention or split memory is the
ability of an interpreter to focus or concentrate his/her attention on different cognitive pro-
cesses / cognitive tasks at the same time (Amparo Ivars, 2013; Agmieszka Chmiel, 2010)
without losing less than 20 % of precise information. (I intentionally used 20 % of infor-
mation to remind that interpreting output is successful if less than 20 % of precise infor-
mation is lost). This is the way interpreters can manage information they receive from a
speaker. They are factually engaged in several cognitive activities and, what is more im-
portant, they have to cope with each of the activities equally well. In general, these activi-
ties are information perception, information processing and information rendering into a
target language. Here, it is very important to underline the words “in general”, because this
triad of cognitive activities can be mixed with other ones, which are pertinent to an indi-
vidual due to his/her psychological peculiarities. All these cognitive processes take away
interpreter’s concentration and impedes a fluent and flawless interpreting process (Poch-
hacker, 2004).

An interpreter should know how to handle his/her own concentration direction,
which means control the percentage of concentration given to each of the cognitive pro-
cess. (Ingrid Kurz, 2002)

The notion of three-track memory (Hromosova, 1972) means that interpreters
stores info they instantly get from a speaker in a short-term memory, process this info
through the experience in a long-term memory and retrieves this linguistic experience in
translation. This theory states that three cognitive activities are of equal importance and
must be focused upon in the same way at the same moment of utterance. Is it really possi-
ble? | am totally convinced that such concentration is impossible due to the fact that a
human brain can give a 100% concentration to only one single activity, either speaking, or
information processing, or rendering into a target language. Giving concentration on sev-
eral activities at the same time with the same power and to the same extent is impossible.
If a 70% concentration goes to information perception, then the rest 30% goes to infor-
mation processing and information rendering in either equal or non-equal proportions. An
interpreter has to split his/her attention (Lambert, 2004) on dual or multiple distractors and
processes to make this or that process dominate over others (Barbara Mocer-Mercer, 1978).
While perceiving information the process of listening and perception has to dominate, all
others must remain secondary, when rendering information listening process must be au-
tomatic and take less cognitive effort, when processing information rendering must take a
secondary role. What is complicated about this scheme, is that it never happens in ideal
conditions, because simultaneous interpreting encompasses three activities, and the time
span between these activities is very short. In a single second one activity changes into
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another one — one dominated into another one. | aim to show how to control concentration
dominance, demonstrate the exercises to split concentration and to make each of these
three activities dominate over others to keep interpreting process under control.

1.Simultaneous Interpreting Modules. | offer two simultaneous interpreting var-
iation modules. The first is an integral part of the Translation Master’s program consisting
of 120 credits ECTS with 30 credits of Simultaneous Interpreting Disciplines. The second
one is the full-fledged independent Master’s Program consisting of 90 credits ECTS for
Simultaneous Interpreting Disciplines.

The initial disciplines of the Fundamentals of Simultaneous Interpreting start in
the fourth year of the Bachelor’s course offering 6 credits ECTS for simultaneous inter-
preting classes. Then students can understand whether their psychological composition fits
to be simultaneous interpreting. For that reason, master’s program contains two above-
mentioned options.

The 90-credit Interpreting Master’s Course has 7 Modules that consist of 3 blocks
of training classes and starts with an introductory lecture:

Modern Interpreting Studies. Community Interpreting. Introductory
Lecture.

Initial Training. Needs Analysis.
Module 1. Welcoming Phrases. Clichés.

Utterance Speech Training.

Equipment demonstration. Master-class.
Transition Phrases.

Listening Training and Repetition Train-
ing.

Professional vs Non-Professional Obsta-
cles.

Formal Speech Clichés.

Listening and Split Attention Training
Formal Address. Link Words.
Concentration Types. Concentration
Training.

Instant Attention Training.
Concentration Dominance Training.
Short-term Memory Training.

Module 2.

Module 3.

Module 4.

Module 5.
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Shadowing

Anticipation Training.
Module 6. Reaction Analysis.
Video Interpreting.
Split Attention Analysis.

Module 7. Interpreter’s Stress Management
Real-Time Interpreting Session.
Final Module Q&A Session. Examination.

Concentration Dominance Training is the second part of the Module 5. It has
15 hours of practical training classes with second-year master students.

Second-year master students are the audience of special difficulty due to their pre-
vious experience in the subject and the stiff skills they got during 5 years in high school
(In Ukraine students take 4 years of bachelor’s course and 2 years of master’s). If anything
went wrong in the previous years, it would take much more time to polish concertation
gain and shift stages (Sergiy Skrylnyk, 2016), because concentration dominance is, in my
opinion, the most important aspect to train. It trains the skill to keep the stressful situations
under control, swiftly change from one cognitive activity into another one and to retain the
information through the whole information flow.

1.Concentration Dominance. | define concentration dominance in simultaneous
interpreting as the ability of an interpreter to make one cognitive activity dominate over
the other one in order to perceive, process and render the information at an opportune mo-
ment. It means that a certain cognitive activity takes more short-term memory at a certain
moment. For example, an interpreter has to finish the phrase in a target language and a
speaker starts a new sentence. In this case, an interpreter must make a listening pro-
cess dominate over processing and speaking to give a full amount of cognitive effort to the
listening process. It reminds of muting up the sound and removing all useless noises if we
want to hear and understand our interlocutor. In a noisy room, when two people stand far
from each other, they cannot hear each other due to the noise waves between them. The
same situation occurs when an interpreter needs to hear the speaker’s new sentence, but at
the same time he has to finish the previous one. The interpreter’s task is to make the lis-
tening process dominate over the speaking and information rendering processes.

1.Concentration Dominance Practice. | practice several easy exercises to train
the students to concentrate on one single cognitive process or to make one of them domi-
nate. Although the exercises | offer, might seem easy or even simplistic, the results are
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substantial.

1.Repeat and Catch up. The exercise consists in repeating the string of words
BUT after the speaker says the fifth word to quickly catch up with the rest of the words
which the speaker utters very quickly.

e Nineteen fourteen, nineteen thirty-nine, ninety forty-one, nineteen-forty-five,
nineteen ninety-one, six, seven, ten, thirteen, twenty, two hundred, one thousand.

e Book, page, text, paragraph, word, mouse, flower, phone, card, pen, thing.

e Good morning, good day, good afternoon, good evening, good night, car, mid-
day, vehicle, wheel, tyre, lubricant.

The student should wait until the speaker utters the words “nineteen ninety one” in
the first example and “word” in the second example, repeat all the words and quickly catch
up with the speaker. Every time the speed should vary to make the cognitive effort more
complicated.

It is very important that the words are logically irrelevant but they should belong
to the same grammatical category or be phonologically similar. It makes the student’s cog-
nitive effort more difficult due to the fact that the student often confuses the initial word
and the fifth word and has combine logically incompatible lexemes.

The most difficult thing about this exercise is that the students have to switch from
listening to speaking on the fifth, sixth and seventh word, which makes these words usually
lost. As well as in a real interpreting process, the biggest information loss happens on the
final words of the sentence on the transition from different cognitive activities.

This exercise lasts for 5 minutes than it is utterly important to take a 45-second
break and continue the same exercise for another 5 minutes, | usually practice this kind of
exercise for 30 minutes.

I will depict the student’s progress in classes in a month-period of time having 3
classes a week. The diagram shows the percentage of information loss on the fifth, sixth
and seventh word, which stand right on the concentration dominance switch. The first col-
umn of the category shows (blue) means the progress in the first 10 minutes of a class, the
second one shows the second 10 minutes of a class and the thirds one shows the last 10
minutes of a class. What is important to underline is that if the words are absolutely logi-
cally irrelevant, the information loss is smaller than when the words sound alike, look alike
or have the same or close grammatical category.

As it is clear from the diagram, the first week is the most variable and unstable.
The first ten minute-period is always characterized by the concentration-gain moment
when the students get used to the circumstances, the flow of the exercise the equipment
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they work with. The information loss reaches 30 percent, which means that the students
lose every third word in the fifth, sixth and seventh word in the string of words. The result
is not satisfactory. In the second 10-minute period the students adapt to the circumstances
which stood in their way in the previous ten-minute period, they understand the logic of
the exercise. They eventually start concentrating on the right words to switch their concen-
tration dominance. The information loss in the second ten-munite period of the first week
reaches 23 percent, which is not satisfactory as well. The third ten-minute period of the
first week is the most difficult one. The speaker makes the speed faster, which makes the
students more stressful. The information loss reaches 36 percent.

As we can see, the tendency during the next three weeks changes. Every next week
in the first ten-minute period the information loss becomes smaller (25, 21 and 15 percent
information loss) as well as in the second ten-minute period. The third ten-minute period
is worth special attention. As it is clear from the diagram the third ten-minute period is
different in the first, second weeks and the third and fourth weeks. If during the first two
weeks the information loss in the last period exceeds the first and the second ten-minute
period, during the last two weeks the information loss during the third period is smaller.
This very period shows the main tendency, because it means that the concentration shift
happens smoother and the students can control the concentration dominance and catch the
fifth, sixth and seventh words in the string of logically irrelevant but phonetically and
grammatically similar words. The minimum recommended number of hours for this exer-
cise is 30 per semester.

3.1.2. Repeat and Lag behind. Another exercise which | practice consists in re-
peating short, non-connected sentences three times in a row lagging 3 words then 4 words
then 6 words behind.

e | do appreciate your cordial welcome.

e Distinguished guests.

e Your excellency President of Turkey.

e My ideas deal with the offer | came up with.
o | hope he will join the team of workers.

e | am utterly convinced that the reason for it is substantial.

The student has to wait until the speaker utters the third word and only then repeat
the sentences. After 10 minutes the students are offered another level: they have to lag 4
words behind then 6 words behind. Every time the speed should be changed from a slow
one to a faster one not to give the students a chance to adapt to the flow of utterance.

The main idea of the exercise is to train the students to control the transition from
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listening to repeating counting the number of words at the same time. It means that the
students apply four cognitive efforts: listening, counting, repeating, processing. The tran-
sition between these efforts should be kept under control. At the initial stages listening and
counting dominate, then these cognitive processes should be secondary and muffled up, so
that repeating and processing cognitive processes start dominating.

After 30 hours of this exercise the students automatically count the number of
words and what is more important they can single out the right word to start their inter-
preting with, which is a crucial interpreter’s skill. For example, in a sentence like:

Many months of extra hard work had passed, and the North Bridge builders could
see the first inspiring results.

In the sentence, the initial interpreter’s word makes the success of the interpreting.
In Ukrainian, for example, such complex-sentence syntax is not natural. We usually say
this idea in one sentence or using a subordinate sentence in a compound sentence. In order
to reconstruct the syntax an interpreter has to wait until the speaker says the word “build-
ers” to understand the way to construct the syntax. For this, it is necessary to retain the
information stored in the message before the word “builders”. While an interpreter listens
to the speaker, he has to concentrate upon two main things: finding the right word and
information processing. When the right word is found, the previous processes are muffled
to become secondary, but speaking and rendering come to the frontline.

3.1.3. Count and Listen. Another exercise consists in creating artificial obstacles
right where interpreters must change from one cognitive process to another one.

I ask the students to read the any text or to count the numbers from 1 to 200 or
count down from 200 to 1 and listen to the speaker at the same time. Simultaneously, the
students have to put down all the precise information onto the notes.

The activity creates additional artificial noises and redundant information, which
the students have to get over and neglect. The start understanding how to prioritize a defi-
nite cognitive process. Writing and speaking figures take too much cognitive effort. Their
task is to concentrate upon listening and professing precise information.

I devote 10 hours to this kind of exercise. After this period of time, the students
understand that speaking and physical writing should be unconscious and automatic (sec-
ondary) but listening and processing precise information must be made a primary cognitive
process.

Simultaneous interpreting is a constant process of concentration dominance varia-
tions, which resemble cosine waves depicting the way each cognitive process dominates
over the other ones at certain moments. | have practiced these exercises for 8 years. They
show good results and train the students to be ready for another crucial interpreter’s skill:
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split attention.

1.Concluding Remarks. My study of Concertation Stages and split attention prac-
tice allowed me to come up with the notion of Concentration Dominance which means the
process of interpreting prioritizing of different cognitive activities. Three-stage process of
interpreting requires instant online ability to switch from one cognitive a activity to another
one understanding when and how each of the processes can be made primary and which
of them can be made secondary. A human brain cannot give a full-fledged cognitive effort
to all the cognitive processes at the same time, for that reason a crucial interpreter’s skill
to be trained in classes is concentration dominance. My 8-year experiment allowed to me
to come up with a range of exercises, very easy, but practical ones to make the transition
between the cognitive processes run smoother. They are: repeat and catch up, repeat and
lag behind, count and listen. The experiment proved successful.

1.Where next? There are a plethora of cognitive aspects to be analyzed and pro-
cessed. | would focus primarily on split attention, stress management and speech smooth-
ness in simultaneous interpreting.

Another crucial aspect peculiar for Ukraine is interpreting training in the groups of
bilingual students. Every cognitive process becomes even more difficult to overcome if an
interpreter has an intermediary language which interferes with a source language. This
aspect requires a separate substantial approach. The approach means eliminating the con-
sequences of language negative interference on all the language levels. Every exercise
should contain this aspect. There is a big perspective to analyze interpreting studies and
build up interpreting theory based upon a definite language pair or the languages involved,
which mean elaborating nationally marked interpreting studies.
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